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in Secure Environments programme	to	over	150	prisons	through	the	core	belief	that	education	should	be	ac-
cessible to all. 





the Prison to College Pipeline in	2011.		Administered	by	the	Prisoner	Reentry	Institute,	the	pipeline	provides	












the Connection Project	(Australia),	Book Clubs for Inmates	(Canada),	India Vision Foundation	(India),	Af-
rica Prisons Project (East	Africa),	Hudson Link for Higher Education (USA)	and	Project Rebound (USA). 
The	increasing	number	of	universities	partnering	with	criminal	justice	institutions	globally	(but	particularly	
in	Western	countries)	to	deliver	higher	education	can	be	viewed	as	a	reflection	of	the	positive	success	stories	
shared	 amongst	 the	higher	 education	 communities	 (see	 Inderbitzin,	 2015;	King,	 et	 al.	 2018;	Lockard	 and	
Correspondence:	Cormac	Behan	,	Email:	C.M.Behan@sheffield.ac.uk
(Accepted: 9 July 2019) ISSN:	2387-2306	doi:	https://doi.org/10.25771/07f1-3s63
Except	where	otherwise	noted,	content	on	this	site	is	licensed	under	a	Creative	Commons	Attribution	4.0	International	License.






































































	 Theme	three	of	 the	contributions	centres	on	reconsiderations	of	social identities.	 	With	a	particular	
focus	on	broader	“behaviours	of	desistance”	(Nichols,	2018)	whereby	notions	of	self	and	conceptions	of	others	
are	challenged	within	unique	 learning	 spaces,	 the	 following	articles	examine	 the	personal	 transformations	
experienced	by	learners.		In	their	article	“‘There’s	More	That	Binds	Us	Together	Than	Separates	Us’:	Exploring	
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on	 this	 journey	was	 the	establishment	of	 the	first	polytechnic	 institute,	 in	Paris,	1795,	by	 the	French	Rev-
olution’s	National	Convention.	 	The	purpose	of	 the	 institute	was	 to	connect	 secondary	and	postsecondary	
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Transformative Learning Through University and Prison Partnerships: Reflections 





Abstract: This paper critically discusses two London-based “Learning Together” prison university partner-
ships—Middlesex University with Her Majesty’s Prison (HMP) Wandsworth and London South Bank Univer-
sity (LSBU) with HMP Pentonville.  The paper documents how students experienced the shared classroom 
learning approach designed on principles of “transformative pedagogy”, and how students interpret their 
personal development and the knowledge and skills gained as a result.  We share the steps taken to bring the 
learning together pedagogical philosophy to life and use evidence from module evaluation findings and criti-
cal reflections to demonstrate the transformations that happen.  We interpret our findings through the lens of 
a transformative ripples model.  In addition to exploring personal transformation, the wider transformations 
that occur within the public institutions at the centre of these collaborations—the prisons and the universities 
—are discussed.  We argue that for prison and university partnerships to be truly effective, they must embed 
transformative pedagogic practices at their heart, ensuring the “how”we teach is as important, and deliber-
ately considered, as the “what” we teach. 
Keywords: Prison education, transformative pedagogy, prison–university partnerships, experiential learn-
ing, social justice education, prisons
Correspondence:	Jennifer	Ward,	Email:	j.r.ward@mdx.ac.uk	















	 The	 aims	of	 this	 paper	 are	 to	 critically	discuss	 the	delivery	of	 two	prison-based	modules	 founded	
on	 the	 shared	 classroom	design	 and	 pedagogic	 practice	 of	 the	Learning	Together	 approach.	 	The	module	
Contemporary	Issues	in	Criminal	Justice	was	delivered	by	Middlesex	University	in	HMP	Wandsworth	prison	
(January–May	2017)	and	the	Education	as	Social	Justice	module	was	taught	by	London	South	Bank	University
Gray et. al./Journal of Prison Education and Reentry 6(1)                     8
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(Halkovic	 et	 al.,	 2013).	 	Other	 international	 initiatives	 include	 the	 “African	 Prison	 Project”,	 “The	 Prison	
Education	Project”	and	“Project	Rebound”	(Champion,	2018),	illustrating	the	growing	popularity	of	prison	




























Prison–University Collaborations in Context
	 The	university	and	prison	educational	partnerships	emerging	across	the	UK	can	be	linked	to	the	gen-
eral	drive	for	better	educational	provision	within	prisons,	as	well	as	the	benefits	from	building	and	investing	












who	are	 incarcerated	 should	be	able	 to	build	necessary	 skills	 and	competences	 that	 facilitate	 re-entry	and	
inclusion	in	society	upon	release.		The	Coates	report	(2016)	Unlocking Potential called	for	improved	prison	
education	highlighting	that	education	provides	“the	chance	to	re-enter	society	successfully,	to	find	work,	to	
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mmes.	 	Twenty-four	students	completed	the	module:	12	LSBU	students	and	12	Pentonville	students.	 	The	
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from	completing	 the	module,	but	also	 the	pride	of	 their	 families.	 	For	some	students	 this	was	particularly	
meaningful.		It	is	true	many	people	in	prison	have	experienced	disrupted,	problematic	family	backgrounds	
and	for	whom	demonstrating	young	adult	success	and	receiving	sufficient	parental	attention	has	had	no	place	
































































	 In	 this	paper	we	argue	 that	programmes	such	as	 the	 learning	 together	 initiative	encourages	a	more	
pluralistic	culture	in	universities	and	prisons	that	can	be	transformative	for	the	institutions,	as	well	as	for	the	
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and	social	backgrounds	and	strongly	embeds	principles	of	social	justice	and	equality	of	opportunity	and	diver-
sity	(Thomas	et	al.,	2017).
 Community and societal transformation.  Within	the	alterations	we	could	see	happening,	specifically	
the	 way	 new	 dialogue	 about	 how	 collaborations	 between	 prisons	 and	 universities	 can	 have	 far-reaching	
positive	impacts	for	both,	we	consider	the	final	stages	of	the	transformative	ripples	model	we	apply.		This	sees	
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	 These	views	are	supported,	and	made	all	the	more	powerful,	when	considering	the	UK	Government	
discussions	on	prison	reform	and	the	education	and	employment	strategy,	in	recognising	that	it,	“will	help	


















































































	 The	paper	has	 located	 the	discussion	of	 transformation	within	 the	wider	prisons	policy	of	England	
and	Wales	and	argues	there	is	much	value	to	be	had	in	expanding	this	style	of	learning	and	teaching.		Pris-




side	developing	 these	uniquely	beneficial	educational	programmes,	progress	needs	 to	be	made	 in	 the	way	
people	with	criminal	convictions	are	able	to	access	higher	education	establishments	once	they	leave	prison.	
Universities	and	higher	education	colleges	should	be	committed	to	developing	prison	to	university	pipelines.	
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Abstract: This paper engages with challenges of localism, collaboration and reflexivity in thinking about 
the conceptualisation and development of partnership learning communities between higher education and 
criminal justice institutions.  Grounded in experiences of partnership working in the UK and Australia, our 
arguments are twofold: First, drawing on missions, policy and practice challenges, that there is a case to be 
made for partnership—working between higher education and criminal justice institutions; and second that, 
although there is a need to think about collaborative international structures, there is also a need to reflect 
critically on how different socio-political and cultural realities (both within and beyond national borders) 
might shape the particular nature of partnership working.  Therefore, while warmly welcoming international 
collaboration in this field, we urge caution in importing or exporting different “models” of partnership work-
ing.  We make the case, instead, for open-textured theoretical and empirical reflexivity.
Keywords: Higher education, partnership, localism, reflexivity
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—United	Nations	Office	on	Drugs	and	Crime, United Nations Standard Minimum Rules for 










	 In	his	foreword	to	Paolo	Freire’s	seminal	Pedagogy of the Oppressed,	Shaull	asserted	that	education	
cannot	be	a	neutral	process;	instead,	it	functions	as	an	instrument	to	facilitate	conformity	or	“becomes	‘the	
practice	of	 freedom’,	 the	means	by	which	men	 and	women	deal	 critically	 and	 creatively	with	 reality	 and	
discover	how	to	participate	in	the	transformation	of	their	world”	(Shaull,	in	Freire,	1970,	p.	16). Inspired	by	
Freire’s	vision	of	education	as	the	practice	of	freedom,	together,	we	seek	to	locally	co-produce	theoretically










































































































































	 In	 the	prisons	 context,	 an	 aspirational	 vision	 for	 learning	 is	 articulated	 in	 the	 relevant	 internation-
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The Case for Open-Textured Reflexivity
	 So	far,	 in	 this	paper,	we	have	made	an	argument	 for	partnership	working	between	universities	and	
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such	individuals	are	not	only	considered	least	likely	to	progress	to	University,	but,	routinely	under-represented	
within	the	higher	education	sector.	
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Methodology and Methods of Data Collection
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and	Goetz,	1982).	


































































































ciples	of	community-engaged	pedagogy	 into	our	 teaching	and	 learning	practices,	whilst	 at	 the	 same	 time,	
respond	to	the	needs	and	demands	of	all	LT	students,	the	authors	made	a	conscious	decision	to	design	and	
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“Life	 in	education	doesn’t	always	go	 right—in	no	way	am	I	comparing	University	students	experience	 to	
being	on	license—but	it	can	be	confusing.		The	rules	and	expectations	often	change	and	are	open	to	interpre-
tation”	(Participant	12).		
























































































































































































higher	education	 for	 individuals	who	do	not	have	 the	qualifications	 to	apply	directly	 to	a	 standard	degree	
programme)	for	LT	students	who	are	looking	to	undertake	a	further	programme	of	study	in	higher	education.	
Although	a	welcomed	addition	and	much	needed	step	in	the	right	direction,	foundation	years	(within	the	host	
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number	of	leading	journals	such	as	Criminology and Criminal Justice, Critical Social Policy and the Interna-
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Abstract: This article is a critical reflection of the role of gender in the delivery of a higher education course 
based on the Inside-Out Prison Exchange Programme.  Related concepts such as hegemonic masculinity, 
heteronormativity, and intersectionality are discussed within the prison education setting.  This reflection 
primarily draws on critical incidents from the experiences of the first three authors facilitating a higher ed-
ucation course in a women’s prison in England.  One major reflection is that learning in a group of “inside” 
and “outside” students, all self-identified women, who vary along the dimensions of age, class, ethnicity, na-
tionality and sexual expression, presented unique dynamics.  This included working with both collectiveness 
and difference, gender-aligned expectations about behaviour, and experiences of control, criminal justice and 
higher education.  Additionally, all four authors’ experiences of delivering various higher education courses 
under different prison-education partnership models in both men and women’s prisons allows for comparison 
and reflection on the institutional reproduction of gender norms.  These reflections point to the conclusion 
that, despite the strong presence of intersectional divisions, gender can become a uniting force when work-
ing with an all-women student group, fostering critical thinking and engagement with challenging structural 
issues.  However, further reflection considers that being gender-conscious in the classroom should not be lim-
ited to all-women student cohorts, as this is exactly what may enable facilitators to tackle some of the issues 
produced by hegemonic masculinity in a mixed prison classroom. 
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to	critically	 reflect	on	gendered	 themes	 in	 the	experience	of	delivering	Higher	Education	(HE)	 in	carceral	
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The Inside-Out Prison Exchange Programme in a Women’s Prison




































	 The	 reasons	 for	delivering	 the	 Inside-Out	 course	 in	 a	 female	 institution	was	 triggered	by	a	 shared	
concern	between	the	first	two	authors	of	this	article	that	there	are	lesser	opportunities	for	incarcerated	wom-







































aspect	 of	 the	 learning	 and	 facilitation	process,	 from	classroom	engagement	 and	discussion	 to	 assessment.	
Posing	a	challenge	to	the	dominant	paradigm	of	individually-led	academic	learning	environments,	we	believe	



















































of	 those	actions	 that	perpetuate	 the	normative	form	of	masculinity	within	 the	patriarchal	design	of	gender	
ideals,	including	assumptions	of	heterosexuality	and	intrinsic	aggressiveness	(Connell,	1995).	





























































absent	 in	 the	women’s	prison	context,	 reflecting	 the	gendered	and	heteronormative	assumption	 that,	 in	an	
all-female	environment,	any	concern	of	sexualised	behaviour	expressed	through	dress	is	not	relevant.		


























	 One	of	 the	 sessions	 fell	on	 International	Women’s	Day,	which	provided	an	apt	opportunity	 for	 in-















































































































	 In	 the	male	 institution,	where	 discussions	 of	 gender	 and	patriarchy	were	 not	 explicitly	 part	 of	 the	
curriculum,	the	revisiting	of	the	story	fostered	different	debates.		Some	students	in	small	group	discussions	
identified	the	boyfriend	as	the	main	victim.		Constructing	men	as	victims	of	female	sexuality	developed	into	
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on–University Partnerships in Promoting Democratic Dialogue, Transformative Learn-
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Abstract: In this paper we argue that education—particularly higher education (HE)—has the potential to of-
fer socially, economically and culturally transformative learning opportunities.  Yet, for prisoners, the oppor-
tunity to engage in HE as active social citizens are often limited.  Using a Freirean model of democratic, ped-
agogic participatory dialogue, we designed a distinctive prison–university partnership in which prison-based 
learners and undergraduate students studied together.  The parallel small-scale ethnographic study, reported 
here, explored how stereotypes and “othering”—which compromise social citizenship—could be challenged 
through dialogue and debate.  Evidence from this study revealed a positive change in “de-othering” attitudes 
of participants was achieved.  Furthermore, participants reported growth in their sense of empowerment, 
agency, and autonomy—the cornerstones of social citizenship.  Findings from this study contribute further 
evidence to the developing body of knowledge on the value of partnerships and dialogue in prison education. 
We conclude that policy makers, and respective institutions, need to work harder to establish prison-university 
partnerships, thus providing the space for dialogue—“real talk”—to take place.
Keywords: Prison–university partnerships, social citizenship, transformative learning, pedagogic participa-
tory dialogue.
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et al., 2011). 
	 Prison	education	is	arguably	caught	in	the	crossfire	of	such	ideological	presuppositions.		Whilst	prison	
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education	has	certainly	risen	up	the	policy	agenda	in	recent	years,	the	preoccupation	has	been	with	designing	
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endorses	a	“fear”	of	the	unknown.		Allport	(1979)	proposed	that	prejudice	reduction,	social	integration	and	
de-othering	necessitates	bringing	different	groups	together	 to	reduce	“in-group”	anxiety,	and	to	facilitate	a	




























employment	 in	 the	future.	 	 In	 the	absence	of	economic	meaning	prisoners	may	approach	educational	with	
some	ambivalence	(Illeris,	2004).
	 Furthermore,	the	societal	positioning	of	prisons	and	prisoners—their	invisibility—leads	to	a	sugges-
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Findings and Discussion














































































































































































 Censorship.  Coming	just	 three	years	after	 the	so-called	“prison	book	ban”	was	overturned	by	the	
High	Court	(BBC,	2015;	Prison	Reform	Trust,	2014),	it	is	appropriate	that	Learning	Together	should	be	con-





























 Othering.  Closely	affiliated	to	agency,	power(lessness)	and	censorship,	are	issues	of	othering.		Re-
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Like	others	engaging	in	prison-University	partnerships,	we	recognised	that	social	institutions—particularly	









































cial	 narrative	 that	 prevails	 around	prisoners,	 and	provides	 opportunities	 for	 individual	 self-reflexivity	 and	
agency	(Vaughan,	2007).
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Learning Desistance Together




Abstract: Drawing on self-report data from a Learning Criminology Inside initiative bringing together BA 
Criminology students from the University of Manchester with prison-based students from a category C reset-
tlement prison, this article will consider the process of studying desistance “together” in this collaborative 
setting.  It will discuss the complexities of facilitating an external University course in a category C resettle-
ment prison and illustrate how many of the expected and observed behaviours of both sets of students and staff 
involved reflected themes common to research in reintegration and desistance.  The experience of taking part 
in a prison-based university level course incurs setbacks, as does desistance, and to overcome these, subjec-
tive and structural elements similar to those identified in research around desistance from crime are required. 
Consequently, while discussing desistance, students (and staff) were also practicing elements of it, especially 
internal factors such as self-determination and persistence and structural factors in terms of support.  This 
paper will also show the possibilities of learning desistance together for both traditional university-based and 
prison-based students, including, contact with people who can see the new version of “self”, a support system, 
and ideas for new pathways to follow.
Keywords: Desistance, prison education, learning together
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–Bonnie, University-based student in weekly reflective diary
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confidence	and	self-esteem,	cultural	change,	and	being	valued	as	students	 rather	 than	“prisoners”.	 	Cleere	
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ets	for	education	which	has	the	potential	for	positive	impact	such	as	increased	variety	of	education	providers	
and	content	(Beard,	2017).
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	 The	pilot	began	with	an	introductory	session	where	students	got	to	know	each	other	and	ground	rules	
were	mutually	 agreed.	 For	 the	 following	 10	weeks,	 university-based	 students	 attended	 lectures	 and	 pris-
on-based	students	listened	to	a	podcast	of	that	lecture	and	once	a	week	the	two	sets	of	students	had	a	seminar	
together	in	the	prison	for	approximately	90	minutes.		Here	they	debated	and	discussed	topics	led	by	different	
university	 staff	 (the	authors)	 and	guest	 speakers	 from	a	 range	of	organisations,	 including	criminal	 justice,	
Non-Governmental	Organisations	and	academics	from	the	University	of	Manchester	and	other	 institutions	
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Needed Specialists for a Challenging Task: Formerly Incarcerated Leaders' Essential 







Abstract: U.S. President Lyndon B. Johnson’s 1967 Commission on Law Enforcement and Administration of 
Justice called for a massive increase in teachers prepared to assist in the delivery of academic programs for 
incarcerated people.  “Substantial subsidies are needed to recruit needed specialists,” they wrote, “and to 
provide them with the training required to make them effective in their complex and challenging task.”  Half a 
century later, the persistent educational deficits and need for empowering postsecondary academic programs 
in prisons across the United States and the world are being addressed by a wide range of responses from spe-
cialists in higher education, corrections, and research.  Too often overlooked, however, are the perspectives 
of those specialists whose expertise comes in part from lived experience: directly affected people leading suc-
cessful and meaningful interventions in rehabilitation and reentry.  This paper examines the development and 
administration of Hudson Link for Higher Education in Prison, an in-prison college program run and staffed 
primarily by its own formerly incarcerated graduates. The importance of foregrounding the voices of directly 
affected people by placing them in positions of true leadership and authority—not merely as symbolic gestures 
or tokens—in Hudson Link’s program design and implementation is explained.  Finally, the paper explores 
the impact of lived experience on managing and teaching in the program, as well as strategies for academic 
partners looking to best support interventions led by those who are closest to the problem and, in turn, closest 
to the solution.
Keywords: Prison education, prison-college programs, prison education administration
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• works	with	 the	New	York	State	Department	 of	Corrections	 and	Community	Supervision	 (DOCCS)	 to	
identify	prisons	where	higher	education	programs	are	most	likely	to	be	successful;
• finds	local	partner	colleges	to	offer	accredited,	degree-granting	undergraduate	coursework	inside	of	prisons;
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 Healed people heal people.  We	have	heard	a	phrase	used	with	 increasing	frequency	in	 the	social	
services	field	over	the	past	few	years:	“Hurt	people	hurt	people.”		While	we	applaud	the	acknowledgment	of	
the	role	that	trauma	plays	in	subsequent	antisocial	behavior,	we	prefer	a	strengths-based	approach	and	propose	

























• We work with correctional administration to make it possible for formerly incarcerated people to go 
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						New	York	State	Department	of	Corrections	and	Community	Supervision	have	made	this	possible
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going	 to	do	with	your	surnames?”	creating	an	 immediate	 tension.	Uncritically	maintaining	 the	 rule	would	
detract	from	the	value	of	co-learning	and	from	the	aims	of	the	course—and	so	begins	twelve	weeks	of	ques-
tioning	everything.
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is	key,	but	 it’s	not	enough	 to	simply	announce	 it;	as	Adaeze	pointed	out,	not	every	prisoner	has	 the	same	
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